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CHAPTER 4

Crisis, Conflict, and Change

o sooner had Roger Babson founded the
NBabson Institute than he discovered that,

for a man of substance heavily engaged in
business affairs such as himself, it was simpler to cre-
ate a college than to run it. Just two years later, he
stepped down as president and turned the office over
to Dr. George W. Coleman, a 54-year-old retired
businessman. The choice proved a happy one.

In George Coleman, Roger Babson had found a
mirror image of himself, right down to the
Kentucky colonel moustache and goatee that
Coleman cultivated after coming to the Institute.
Coleman, like Babson, had no prior experience in
school administration, and, like Babson, he did
many things well. An entrepreneur, civic leader, and
former president of the Boston City Council, he
assumed his duties at a time when the Institute was
struggling for survival. As mentioned previously,
Babson credited Coleman as one of the key people
who helped turn the college around and put it on
the path of growth and progress.

Left: Grace and Roger Babson (center foreground) at the
dedication of the Babson Globe in 1955.

It was no accident that George Coleman came to
the office of president without experience in school
administration. Roger Babson was looking for busi-
ness leaders to run the new school, and Coleman fit
the bill. So did Sidney Linnekin, the former carpen-
ter, who started out selling Roger Babson’s corre-
spondence courses. Linnekin had never attended
college. He had, however, demonstrated a talent for
sales and administration as head of the Babson
Extension Division. That was enough for his
patron, who not only appointed Linnekin the
Institute’s first vice-president but also its first dean.
Linnekin also taught an occasional course; and for
many years, he served as a member of the school’s
governing boards.

During the fourteen years of the Coleman presi-
dency (1921 to 1935), the Institute grew from a tiny,
touch-and-go experimental school operating out of
a brick office building on Washington Street to a
flourishing, self-contained campus college. Built
during his administration were Bryant Hall, the
Coleman Map Building, Hollister, the Knight
Auditorium, Lyon Hall, Millea Hall, Mustard Hall,
Park Manor South, the Peavey Gymnasium, the Post
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GEORGE W. COLEMAN

President of Babson College
1921-1935

President George Coleman, lefi, at the inauguration of
the Mail Air-Pilot beacon light on the Babson campus,
January 4, 1927. Others (left to right), Capt. Raymond
Brooks, Creighton Hill, A. M. Peterson.

Office, Park Manor Central, the first President’s
House (today’s Westgate Health Center), and
Publishers Hall. Enrollments climbed steadily from
44 in 1921, when Coleman took over, to 129 in
1931, after which they tumbled because of the Great
Depression. Curriculum and the part office/part
school method of instruction underwent fine-tun-
ing during these years, as the administration added
new courses or ironed out unanticipated kinks in
the program. Overall, however, there were few sub-
stantive changes to the original program, and the
fundamental goals and principles, as might be
expected, remained unchanged. They were, after all,
the creations of Roger Babson, and represented
some of his bedrock beliefs.

Coleman’s chief responsibility as president was to
administer the day-to-day operations of the
Institute. Decisions for major changes came from a

higher authority. There was never any question
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where the buck stopped at the Babson Institute.
At the top of the chain of command was the
Babson Corporation, whose members, the
incorporators, elected the trustees. Chair-
man of the Corporation was Roger W.
Babson, a post he held until 1955.

President Coleman expected and got
full cooperation in running the school,
although it was not always easy. Roger
Babson never made a secret of the fact that
he liked being the boss. He was accustomed
to doing things his way; and he possessed an
authoritarian streak that could surface in the heat of
the moment. One incident, in particular, illumi-
nates this feature of his personality.

Babson enjoyed tooling around campus in his
automobile, slowing down from time to time to
startle unsuspecting students with blasts from his
horn. On one uncommonly warm spring day while
on his rounds, he spotted a professor holding class
outdoors. Some of the students, horror of horrors,
were reclining on the ground. It was a scene that
chilled the blood of the founding father, violating as
it did the Protestant work ethic. He returned to his
office and fired off an angry note to John Millea,
dean of students. He received a prompt reply—not
from the dean, but from the president of the college.
Dr. Coleman’s note came right to the point.
Concerning classes held outside on hot days,
Coleman wrote, it is indeed proper that students sit
up, but the following points should also be kept in
mind: “1) We have permitted outside classes in hot
weather for nine years. 2) Good business would call
for the use of all one’s assets, including an excep-
tional location. 3) Please let me run my job.” No
more was heard about the incident.

[t was a learning experience for Roger Babson.
Out of the exchange of notes came a keener appre-
ciation for the administration’s need for more lati-
tude in running the school. Henceforth, he was less
prone to intervene directly, adopting instead a
hands-off policy regarding day-to-day operations.
But he never relinquished his grip on the tiller. All
appointments to the Board of Trustees had to pass

muster with him, and this enabled him to pack the
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Roger Babson with his automobile. He often rode
around the campus, sometimes by car and sometimes on

horseback.

Board with members who were certain to be com-
pliant to his wishes.

In the 1930s, America experienced the most
severe and prolonged depression in history.
Notwithstanding Roger Babson’s cheerful annual
forecasts that the economy was about to turn the
corner, no one knew for sure when, or even if, the
hard times would end.

Throughout it all, Roger Babson remained unal-
terably upbeat. At the 1931 Commencement, for
example, the message that he passed on to the grad-
uating class was introduced in the form of three
quotations: 1) “Blessed is he to whom adversity
comes early in life”; 2) “It is much better to start at
the bottom of the ladder than at the top”; and
3) “Those who go up like a rocket come down like a
stick.” Babson ended his pep talk on the same

cheerful note:

You men now graduating must scratch for a job
and scratch even harder to keep them after you get
them. . . .Yes, you are surely having adversity early
in life and hence are greatly blessed. So here’sa

hand, men, for you all. I envy you.



DR. CARL SMITH

President of Babson College

1935-1943
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There is no record of whether or not the members
of the Class of 31 shared the founder’s enthusiasm
for their prospects. But it is a matter of record that
never in the nation’s history had business conditions
been so terrible, the economic outlook so dismal, or
job prospects so wretched. It is also a fact that, as the
depression dragged on, alumni began to feel the
crunch of the disaster that had befallen the country.
So did graduates like those of the Class of ’31, who
were not having any luck “scratching” for jobs.
Things got so bad that Dean Millea issued pleas in
the alumni magazine for assistance in finding jobs
for graduating seniors and unemployed alumni.

Inevitably, the depression years took their toll on
the Institute itself. Everett Stephens, Dean of
Students and later Vice President of Public Affairs,
recounted that the Institute had catered to a special
clientele in the predepression years—wealthy young
men who “were used to driving around in Stutz
Bearcats, wearing coonskin coats, being served by
waitresses in the school dining room, and selecting
from the menu pickled tripe or roast beef or what
have you.” Cost was no object. Room and board

alone cost their parents more than what elite

schools like Amherst, Williams, Mount Holyoke,
and Wesleyan were charging for everything. The
Great Depression changed all that, because, as
Stephens noted, it “hit many of these family busi-
nesses terribly, terribly hard, and $3,000 was a lot of
bucks to pay and so enrollments began to suffer.”

Like the nation, the Institute hit bottom in the
bleak winter of 1932-1933. Enrollments plunged,
falling from their 1931 peak of 129 to 46 in 1933, a
64 percent drop in just two years. Babson Institute
was facing a life-or-death situation, and it was
apparent to the administration that something
more than the power of positive thinking was
needed if the school were to survive.

One response was to cut staff and slash wages
and salaries by 20 percent. Another was to reduce
spending on the Great Relief Map. None of the
cost-cutting measures, however, addressed the root
cause of the slumping enrollments—affordability.

In the winter of 1933, the Institute tried a new
tack—a cost-cutting experiment that slashed the
combined tuition and room and board charges for
college graduates attending Babson from $3,000 to
$2,000. The experiment worked. Degree holders
rushed to take advantage of the lowered prices.
Twice as many signed up for the fall term as had the
previous year, proof enough for the trustees that the
experiment worked. They announced that, effective
January 1934, the reduction would apply to all stu-
dents. Enrollments rebounded, and the crisis
passed. In addition, the introduction of the two-
year course for secondary school graduates boosted
enrollments to new heights.

In 1935, Dr. Coleman retired and the Board of
Trustees, at Roger Babson’s bidding, chose as his
replacement Dr. Carl Smith. A professional educa-
tor, Smith was dean of the College of Business
Administration at Northeastern University when he
accepted the offer to become the Institute’s third
president. Smith was anything but crestfallen over
the school’s prospects when he arrived. The corner
had been turned; enrollments had resumed their
upward climb; and he welcomed the challenge.

Like Roger Babson, Carl Smith believed in the

survival of the fittest, a concept that he applied to
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colleges as well as to businesses. “Babson Institute is
an integral part of the environment in which it
exists,” he asserted, upon taking up his duties. “It
could not, if it would, be oblivious to the necessities
of the economic and social order, for it must face
and honestly deal with the changing obligations
which inevitably find their source in the shifting cir-
cumstances of society.”

However, Smith’s June 1935 Commencement
inaugural address, stressed a different theme: the
need for continuity as well as for change. The
Babson Institute had met its end of the bargain with
the Class of '35, he told the graduating seniors, by
preparing them to shoulder the responsibilities of
leadership. They were the recipients of an educa-
tion that enjoyed respect in business circles, because
it met the criteria of a good, solid business educa-
tion—teaching effectiveness, well-defined aims and
objectives, and a curriculum fitted to the needs of
the student and business.

Smith reminded the seniors—who needed little
reminding—that they were graduating at a critical
moment in time. Solutions to the grave and deep-

rooted social and economic problems afflicting
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President Carl Smith and faculty, circa 1935.

American society, he told them, rested in the hands
of business leaders and business educators. They
were about to join the vanguard of those waging
war against the depression. This was the greatest

challenge facing the Class of '35—and, thanks to the

basic training that they had received at the Institute,
Smith was confident they would prevail.

It was a fine speech, and it was well-received by
the audience; but it was more a recapitulation and
an endorsement of the educational ideals and goals
of Roger Babson than a vision of the future. Only
when the talk briefly touched on the theme of an
educational institution “as an essentially living
organism . . . subject to the principles of evolution”
did it foreshadow, albeit faintly, the seminal changes
that lay ahead. Like his predecessor, Smith was con-
tent to leave unchallenged the ideas and convictions
of the man who had given life, form, and substance
to the Institute. The times, no less than the founder,
would scarcely have permitted otherwise.

Notwithstanding the perception that he was
reluctant to express his own ideas, Dr. Smith did
have his own vision of the institution. Eight years

later, with the world plunged into the darkness and
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For two years during World War 11, the Babson campus
was turned over to the U.S. Navy Supply Corps School.
Over 2000 reserve officers trained there from 1943-45.

chaos of the most destructive war in history, he
peered into the future through a different prism.
What Smith saw rising from the ashes of war was a
world transformed and opportunity unbounded.

Wartime prosperity had triggered the greatest
social and economic uplift ever experienced by the
American people and had catapulted millions of
poor and working-class families into the ranks of
the middle class. The number of Americans filing
income tax returns almost doubled from 1940 to
1941, nearly doubled again the following year, and
again by 1945. Economic progress was the father of
rising expectations; and the implications of this
were profound for higher education. The number
of young Americans who could afford a college edu-
cation had grown exponentially. Adding to this
reservoir of potential students were the millions of
young men serving in the armed forces, who
(thanks to the recently passed GI Bill) were eligible,
once they left the service, to go to college, compli-
ments of a grateful nation.

The Babson Institute stood at a crossroad. Once
the war ended, it could either proceed along the
path carved out for it by Roger Babson and

continue to recruit
almost exclusively the
sons of affluent busi-
nessmen, or it could
take a different
direction and open
its doors to a new
clientele—return-
ing veterans and
youths from all
walks of life. Dr. Smith clearly
favored the latter course.

But the democratization of the student body was
not his main concern. Just as Roger Babson had
foreseen the rising demand for better-trained busi-
ness managers that arose in the wake of World War
I, Carl Smith anticipated in 1943 a growing prefer-
ence in postwar business circles for holders of a col-
lege degree. If this proved true, the conclusion was
inescapable. The Babson Institute would no longer
be able to rely on the uniqueness of its training
program to remain viable. To follow a status quo
policy would relegate it to an educational back-

water—a certificate-granting vocational school
competing in a field in which the baccalaureate
degree opened doors.

What President Smith had in mind to ready the
Institute for the postwar adjustment was the adop-
tion of a three-year degree program to replace the
standard certificate program as the educational cen-
terpiece of the Institute. To accomplish this, he had
to clear it with Roger Babson, no easy matter.
Babson was less than enthusiastic about a proposal
that threatened the one-year program to which he
remained wedded for both philosophical and senti-
mental reasons. He had conceived and brought
forth that program and had nurtured it for nearly a
quarter of a century. Over that time, the program
had proven its worthiness, serving well the interests
of both students and business.

Another sticking point was the state law that
required a business college to include liberal arts
courses in its curriculum in order to secure legisla-
tive approval to confer the baccalaureate degree. To

endorse Smith’s proposal would necessitate the
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introduction of liberal arts to the curriculum, and World War II was a critical period for higher

that possibility gave Roger Babson pause. education. On the one hand, the government

As mentioned previously, Babson had no quarrel turned to the nation’s colleges and universities for
with the liberal arts per se, as long as they were not the kinds of skills and programs that they could
part of the Babson program. To compensate for contribute to the war effort—and on the other, it
their exclusion, he had made it a cardinal rule of the siphoned off young men from the college ranks to
Institute that students have their academic studies help meet the manpower needs of America’s armed
behind them (as is the case with most M.B.A. pro- forces. In 1942, the first full year of the war, enroll-
grams today). It is possible, he explained, to com- ments at Babson dropped by nearly one-half, from
bine academic and business courses, but that is like 112 to 58.
riding two horses at the same time: “It can be done, Even before America’s entry into the war, it had
but it is not efficient.” become obvious that the nation’s defense industries

It was a defining moment in the college’s history, faced a critical shortage of men trained in manage-
and President Smith met it head-on, arguing that ment and production, two basic components of the
radical change demanded a radical response. The defense buildup that were vital to overall military
environment in which the Institute had flourished in and naval effectiveness. Babson, as a school of man-
the prewar years was no more. Thus, it followed that, agement, had much to offer in this area. It moved
unless the Institute responded to the Darwinian quickly to take advantage of the sudden demand by
imperative of adapt or die, it was doomed. developing a special course entitled “Training in

Fortunately, Roger Babson was no prisoner of the Production and Management.” Mindful of enroll-
past. He understood the universality of change bet- ments, which were slumping badly, the Institute

ter than most men, having earned fame and fortune
tracking the economic trends of the present in order
to fathom the patterns of the future. He remained
unconvinced that a baccalau-
reate degree was synony-
mous with a sound business
education, but he recognized
that, in the Institute’s case, it
was necessary to respond to
the growing preference by
the business community for
degree holders. Reluctantly,
Babson gave his nod to the
three-year degree program.
Smith moved quickly, peti-
tioning the Massachusetts
General Court in 1943 for
approval to confer the degrees

of Bachelor of Science in

Business Administration

(B.S.B.A.) and Master of Business Administration Roger Babson and Dean of Faculty John ]. Horner (center)
(M.B.A.). The legislature assented. However, because join an adult education class in 1946.

of the uncertainties of the time, the degree programs

did not go into effect until after the war.
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promoted the course as an opportunity for draft-
age men to acquire “valuable training which will
increase their opportunities and usefulness in the
armed forces.” For those not subject to the draft,
the course offered “a quick and practical route” to
opportunities in defense industries.

The Institute made other adjustments as well. It
added a summer term to better the student’s
chances of completing his schooling before having
to answer the call to duty. Geared to two-year men
(juniors), the four-term year enabled high schoolers
to start classes immediately following their gradua-
tion in June and, by going full-time, to lop six
months off the two-year course.

In the 1942-1943 school year, some students
enlisted in the Army or Air Force Reserves or in the
Navy’s V-1 program, which allowed them to defer
active service until graduation. Nevertheless, student
concerns over the prospects of exchanging their busi-
ness suits for khaki uniforms continued to depress
enrollments, prompting the Institute in early 1943 to
try a new tack—the announcement of a guaranteed
refund of “the unused portion” of the room, board,
and tuition payment to any student called up by the
military during the school year. At the same time, the
school slashed its tuition and other fees to $1,250,
effective June 1943. But there was little that it could
do to reverse the enrollment trend. In a world at war,
the students and the Institute alike faced an uncertain
future. Some all-male colleges went coed in an effort
to remain open. Babson, however, took no steps to
follow suit, other than to enroll 119 men and women
in 1941-1942 in “war training” courses run through
Northeastern University in cooperation with the U.S.
Office of Education.

The Babson administration put on a cheerful face,
announcing that the regular Institute program would
continue as usual and that work was in progress to
convert Bryant Hall into a residence hall for students.

Stopgaps like these could not stave off the inevi-
table, and when only a handful of civilians signed
up for the 1943 spring term, it forced the school’s
hand. In the summer of 1943, having granted the
U.S. Navy permission to use the entire campus and
all of its facilities, the Babson Institute shut down

for the duration of the war. President Smith, bow-
ing to circumstances, resigned. For the next two
years, the Navy’s Supply Corps School at Babson
made its contribution to the war effort by training
and graduating a total of 2,038 reserve officers.

Hard on the heels of Japan’s surrender on Au-
gust 14, 1945, ending the Second World War, the
Babson Institute reopened its doors. Only seventy-six
students signed up for the fall term—a meager total,
even by prewar standards, but one that reflected more
the sudden reopening of the school than potential
applicants’lack of interest. It was a bare-bones opera-
tion—the entire faculty consisted of just three profes-
sors—put together on the spur of the moment by a
skeleton staff that Roger Babson had employed to stay
on after the Institute had shut down.

The spring term brought an enrollment of 277,
twice that of the peak prewar year (1940); and the
crush of returning veterans jamming the admis-
sions office in the summer of 1946 was so over-
whelming that it forced the Institute to reject nearly
five applicants for every one it accepted. In the fall
term, a record-shattering 494 students began
classes. Of that total, 95 percent were veterans and
280 (or well over half) had registered for the new
three-year degree program.

Much that the entering students encountered at
the Institute in September of 1945 was as it had
been before the war. The buildings and grounds
looked the same; and the goals and ideals that Roger
Babson had breathed into the Institute at its birth
were intact. Also in place were the one- and two-
year programs, the trimester school year, and
Saturday morning classes.

The curriculum remained focused on the funda-
mentals of business. Instruction continued to rely
on the conference method and case studies. The
part school/part office routines had not changed.
Students still kept regular business hours, punched
time clocks, wore business attire, went on field trips,
and attended regularly scheduled showings of
industrial films. The school, as before, combined a
commitment to the development of character and
personality, with the promise of preparation for

careers “above the level of routine clerical work.”
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In 1949, this Babson classroom resembled a boardroom, as students carried on a lively discussion around the table.

Students continued to hold their dances at
Knight Auditorium, the site of the autumnal
National Business Conference and the annual
Commencement exercises. The student assemblies
(attendance required) held there remained unpopu-
lar. The school catalogue continued to ramble on
about volunteers “from the frontline of business”
who had consented to visit the campus on a regular
basis to share with students the enlightenment and
insights born of experience; and students continued
to complain that seldom, if ever, had they spotted
one of these luminaries, let alone engaged any of
them in dialogue. And, finally, the ultimate author-
ity of the Institute still resided in the person of
Roger W. Babson who, while content to let others
run the school, had the final say on major policy
decisions, especially when they required financing,
since he, after all, footed much of the bill.

Nevertheless, the school that entered the postwar
era, for all of its continuities, was a fundamentally
different place from what it had been during its first
twenty-five years. Among the seventy-six students

who began classes in September of 1945 were the
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The main gate on Wellesley Avenue, in a 1951 photograph.
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thirty-six members of the Class of ’48, the first ever
to enroll in a degree program at Babson and the first
ever to take liberal arts courses. Their presence on
campus signalled that the Institute was banking on
its new three-year degree program to transform
itself from a vocational school into a bona fide busi-
ness college.

Even so, the school continued to run both of its
prewar courses. As in 1919 when the Babson Insti-
tute opened, so, too, when it resumed operations at
the close of the Second World War, the one-year
certificate program proved popular with ex-service-
men. These veterans—anxious to make up for time
lost during the war years—were looking for a
refresher course to bring them up to speed or for a
short, intensive training course that would gain
them quick entry into business. The Institute
catered to their needs, even waiving the requirement
of a high school diploma for “promising veterans.”

But this was a special situation for a special
group whose members soon began to dwindle as
the GI generation of students moved on into post-
college careers. Shrinking enrollments in the non-
degree programs bestirred the Institute to scratch
the two-year course from its offerings in 1950. The
one-year course proved more durable, lasting
another six years before being phased out. Its pass-
ing went unremarked, a sad commentary on the fact
that the program, which for many years had defined
the mission that Roger Babson had set for the
Institute, had outlived its usefulness.

While enrollments in the nondegree programs
waned, those in the degree program soared. Thanks
to the prescience of Dr. Smith, the Institute had
positioned itself as early as 1943 to respond to the
intensified demand for a baccalaureate. The times
made for spectacular growth. The Babson Institute
had reverted to civilian status just in time to catch
the first ripple of what proved to be a tidal wave of
veterans that swept into the nation’s colleges and
universities, Joining the veterans were youthful
members of working-class and middle-class fami-
lies, whose numbers continued to climb even as the
so-called “veterans’ bulge” began to taper off. Asa

result, each year brought record-breaking numbers,

In the late 1940s, businesses were directly encouraged to
“interview Babson men” for jobs in the postwar econonny.

until the outbreak of the Korean War in 1950 tem-
porarily halted the boom.

Room, board, and tuition for the first postwar
term was $1,250—the same amount charged the
last civilian class in 1943 and far less than half of
what students paid in the 1920s. Even at this
reduced price, however, the cost of a Babson educa-
tion was relatively high compared with other busi-
ness colleges; but, as the Institute was quick to point
out, its accelerated degree program, by eliminating a
full year from the four years required at other
undergraduate colleges, placed the overall cost of a
Babson education well below that of the competi-
tion. Moreover, it put the Babson graduate on the
career path (and payroll) a year ahead of schedule.

According to the Institute, the savings in time
and money were major advantages achieved at
minor costs, namely a “slight” extension of the
school year (by four weeks) and a “slight” increase
in the course load (from 15 hours per term to 20).
Doubtful though it may be that those shouldering
the extra work load regarded the burden as slight,
there were few complaints. The GI generation of
students was more intent on making up for lost
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A Babson education . . . put the

Babson graduate on the career

path (and payroll) a year ahead
of schedule.

time than on grousing. Besides, by 1950, the school
was more competitive price-wise, charging $1,400
for room, board, tuition, and fees—which, accord-
ing to the school, was “definitely lower” than what
“many other leading colleges” (whose tuition and
other fees had gone up more rapidly than Babson’s)
were charging.

Concern over keeping costs competitive was one
sign of the changing times. Another was the adop-
tion of a new school advertising slogan: “Practical
Training for Business Responsibility” Changing
times had brought changing demands from the
business community, one of which (as Dr. Smith
had foreseen) was a growing preference for entry-
level junior managers with college degrees. In
response to that preference, the Institute reversed
itself on a major selling point of the prewar pro-
gram—practical training for management positions
that eliminated the need for on-the-job training.
(Also abandoned was the practice of custom-tailor-
ing courses to fit the needs of students who were
slated to take over family businesses.) No longer
did the Institute promise to turn out “finished exec-
utives” in a year or two (or three, for that matter),

CRISIS, CONFLICT, AND CHANGE

spotlighting instead the special advantages of start-
ing out in a subordinate position. To start at the
ground floor in a company, it noted, afforded the
newcomer the opportunity to acquire through
experience “an intimate knowledge of the business
that is essential for working one’s way up through
the organization.”

Majors were also new to Babson. Their emer-
gence heralded a new educational mission for the
Institute—the training of specialists in fields like
accounting, marketing, finance, or management.

Still another significant change was the incorpo-
ration of liberal arts courses into the curriculum,
which stirred rumblings among some of the under-
graduates who raised for the first time what has
become a perennial question: Why require liberal
arts courses at a business college? Rather than sim-
ply respond that it had to in order to satisfy the
requirements of state law and various accrediting
agencies, and let it go at that, the Institute made the
case for the relevance of liberal arts at a business
school. “Business does not function in a vacuum,” it
explained, “but in a maelstrom of social and eco-
nomic complexities where science, language, gov-
ernment, economics, and ethics play ever increasing
and important roles.” Sooner or later every young
businessman “comes face to face with the necessity
of having a broader background than is afforded by
an education limited solely to business subjects.”

To support its case, the Institute published the
results of a nationwide survey that it had conducted
among leading businessmen and educators. On the
question of what proportion of the curriculum a
business college should devote to liberal arts, an
overwhelming majority—=82 percent of the busi-
nessmen and 93 percent of the educators—favored
at the minimum 40 percent. The Institute hailed
the findings as a reaffirmation of the principle that a
curriculum comprising a mix of business and lib-
eral arts courses was superior to one confined solely
to business subjects, and announced that henceforth
its undergraduate program would consist of 60 per-
cent business courses and 40 percent liberal arts.
Not willing to close the door completely on the past,
it added that those intent on a business-only educa-
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tion could still sign up for one of the school’s two
certificate programs.

Most students not only came to accept the idea of
liberal arts courses as part of the curriculum, but they
also actually enjoyed them. There were a few die-
hards (there always are) who continued to complain
that “the college is just trying to teach us the differ-
ence between chicken cacciatore and Shostakovich.”

Rumblings of discontent were heard as well from
some of the alumni. Many of them wanted to
know, “Have you gone academic on us?” Those
posing the question were voicing a concern that the
incorporation of the liberal arts into the curriculum
would transform their alma mater into something
quite different from what Roger Babson had in-
tended when he created the Institute.

They were at least partly right. The college was
indeed taking on a new mission, but not because it
had opted in favor of the liberal arts. Their inclusion
in the curriculum was the effect; the cause was the
decision made in 1943 to convert Babson into a
degree-granting institution, and Roger Babson, albeit
somewhat reluctantly, had agreed to that decision.

The transition from wartime to peacetime created
confusion as well as opportunity. For one thing, the
Babson Institute had no president when it reopened
for classes. Dean of Faculty John K. Horner agreed
to serve as interim director while the school con-
ducted a search for a replacement for Dr. Smith. In
June 1946, the Institute, backed by Roger Babson
and the trustees, chose Dr. Edward B. Hinckley.

Like his predecessor, Hinckley was a professional
educator, having begun his career as an English pro-
fessor at the University of Tampa. He then headed
the English department at Kalamazoo College in
Michigan, where he filled in as acting president dur-
ing the war. In 1945, he was appointed academic
dean, a post he held when the Institute recruited
him. He became Babson’s fourth president in 1946,
and over the next ten years led Babson through a
period of unparalleled transition.

Everett Stephens, who served as dean of students
under Hinckley, described the situation confronting

the new president upon his arrival:

President Hinckley took over in a difficult period in
the college’s history. From its founding, the
Institute had as its primnary purpose the education
of sons from wealthy families to enable them to
eventually take over their fathers’ businesses. Then
Babson got the reputation as a rich boy’s school.
After World War II, Roger Babson realized that this
had to change if the college was to move forward.
Edward Hinckley was to bring about that change.

The Hinckley years were difficult ones. They
were also exciting. It was a decade of spectacular
growth. Former servicemen flocked to the school in
the immediate postwar years, transforming the
Institute in the process from “a rich man’s club” for
the sons of wealthy businessmen to a school whose
rank and file hailed from all walks of life.

Some years later, Stephens fondly recalled the
impact of the GI generation.

It was really the veterans of World War II who
made Babson. . .. Boy, I remember so well the
classes of 1948, ’49,°50. . ., they were like mission-
aries going out in business, and they were older,

they were more mature, they were anxious to move
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The Park Manor quadrangle on a snowy day.

ahead fast, and they all got their education in three
years. . .. And they did a great job in spreading the

word for Babson College.

Babson Institute had in Dr. Hinckley a man with
an eye on the future and a leader whose enthusiasm
proved contagious. Walter H. Carpenter, who
applied for a teaching position in 1947, said that the
president sold him on Babson during the job inter-
view. “We have a great opportunity at Babson,
because we have to build a college,” Hinckley told
the future vice-president of academic affairs. It was
this observation that convinced Carpenter on the
spot to join the teamn that was building the new
Babson. “You can have buildings and grounds,”
Carpenter later explained, “yet to be a college you
must have a program and a faculty to teach it. 1
came to Babson to help build a college.”

Henry Kriebel shared the feeling of excitement
characteristic of that generation of college builders.
He had arrived at Babson at the start of the second
postwar term (January 1946) to head the account-
ing division. Dr. Hinckley immediately enlisted him
in the task of building a first-rate degree program.

[n Kriebel’s case, this entailed a major revision and

CRISIS, CONFLICT, AND CHANGE

expansion of the accounting curriculum. Kriebel
was delighted. “I began to see there was a real future
in this place,” he recalled. “It was a wonderful time
to be around.”

Not everyone considered President Hinckley to
be a leader. There were widespread feelings that he
was too much in the tow of Roger Babson to fight
for programs that his boss opposed. Still, as one
alumnus who served on the Board of Trustees
observed, “Hinckley had to live with Roger Babson
[and] for the president of the school it was some-
times difficult. .. ” (Nor was Hinckley the excep-
tion in this regard. Every president from Carl Smith
to Henry Kriebel experienced difficult moments in
their dealings with Roger Babson. It could hardly
have been otherwise. Babson was a man of firm
opinions who liked to lead; and when his opinions
on school matters conflicted with those of the presi-
dent, tensions mounted. This was particularly the
case in the postwar era.)

Roger Babson was uneasy with the direction that
the Institute was taking. It was pulling away from
its original moorings, and he feared that the college

was in danger of losing its uniqueness. He was not
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Roger Babson spoke at the 1955 dedication of the Globe.
He contributed the entire $200,000 cost, and he hoped it

would stimulate an interest in world geography among

students and the general public. It has attracted thou-

sands of visitors.

Built at a cost of $200,000,
the Babson Globe measured
28 feet in diameter, weighed

25 tons, and rotated on

its own axis.

above second-guessing the administration, but he
was reluctant to interfere. Paul Staake, who served as

registrar in the early postwar years, explained why:

M. Babson at that time had some regret that . . .
we were conforming too much to what others did.
There were other institutions that had undergrad-
uate programs in Business Administration. He was
never one to see us give up our uniqueness. 1 think
that perhaps the one thing that made our program
palatable to him at that time was that we were still
unique. We were operating the program in three
years instead of four. . . . And I think that its

uniqueness was appealing to Mr. Babson.

Henry Kriebel added another reason. Roger
Babson, he said, was a bit of a impresario and “no
showman can put on a show unless he has some-
thing unique to show.” Offering a three-year degree
program was certainly different from what other
colleges were doing, and this appealed to the show-
man in Babson.

One facet of the drive to raise academic stan-

dards was the tightening of admissions require-
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